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Teach For All is a global network of 

independent, locally led and governed 

partner organizations in 60 countries 

that are working to develop collective 

leadership to ensure all children fulfill  

their potential.

Reaching the point where all children 

have the education, support and 

opportunity to shape a better future will 

require many changes. 

There is no one solution, 

and no government 

or leader alone can 

accomplish this. It will 

require multiple solutions 

and systemic change. 

Thus, it requires collective 

leadership — people 

who themselves have 

experienced the inequities being addressed 

and their allies, working together across 

lines of difference and across the system, 

exerting leadership and learning constantly 

towards the purpose of all children fulfilling 

their potential to shape a better future for 

themselves, and all of us.

Much of the effort and research 

aimed at improving education and the 

outcomes of children focus on a particular 

set of solutions — policies, programs, 

technologies, classroom practices, and/or 

other social service interventions. While 

we do need to pursue solutions that work 

and build understanding of which solutions 

are most effective in which contexts, 

ensuring their success in effecting 

transformation and moving aggregate 

outcomes for children sustainably will also 

require a focus on developing collective 

leadership. 

Teach For All network partners are 

working to develop collective leadership 

by investing in promising leaders who 

commit at least two years to teach 

marginalized students and become 

lifelong equity-centered advocates of 

the systemic changes that are needed. 

Network partners recruit individuals of all 

backgrounds and train and support them 

to develop students holistically as leaders. 

This teaching experience is foundational 

for a lifetime of leadership — it deepens 

the teachers’ belief in what is possible 

when students and communities come 

together around a common goal, shapes 

their understanding of the multiple and 

systemic changes that will be required 

to address the inequities, influences 

their career priorities towards education 

and the social sector, and develops their 

Introduction
Our purpose &  
theory of change
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networks and relationships with each 

other and with students, families, and 

others in their schools and communities. 

Beyond the teachers’ two-year 

commitments, network partners continue 

to foster their learning and leadership, 

networks, career advancement, and 

collective leadership as “alumni” who are 

working together with allies within their 

communities and countries.

The teachers and alumni are themselves 

inspired by and learn from others in the 

communities where they work, whether 

they grew up in these communities or joined 

them to work in solidarity. They also support 

and catalyze the leadership of others — 

students, students’ families, other teachers, 

and community members — helping to 

foster a sense of possibility within people 

who have sometimes internalized the 

impacts of decades of oppression.

Our network believes that maximizing 

progress requires that we work in ways 

that are both locally rooted and globally 

informed. We must be centered in 

affirming the identities and leadership 

of the students and communities we’re 

working with, and work in ways that are 

rooted in an understanding of the history 

and culture of these communities and the 

values they hold dear. At the same time, 

we must learn from each other across 

communities and countries to understand 

what’s proven possible elsewhere. Our 

global organization and network fosters 

this global learning through enabling cross-

border connectivity and relationships. We 

facilitate the development of communities 

of practice among teachers, alumni, and 

staff members, create learning experiences 

and resources to spread insights across our 

network, provide coaching and consulting 

to support network partners to tackle 

complex problems, provide opportunities 

that build the collective leadership 

capacities of network staff members, 

teachers, alumni, and students, and channel 

global resources to network partners. 

The pages that follow share examples 

of how this purpose and theory of 

change have played out with some of our 

network’s more mature partners. •••

Effecting transformation 
and moving aggregate 
outcomes for children 
sustainably will require  
a focus on developing 
collective leadership
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First cohort, 2015

240 alumni*

181 teachers** 
currently in  
classrooms for 
their initial 2-year 
commitment

Teach For Armenia’s 
Promise to Its Students
You will be equipped to tackle 
local problems using global 
solutions. Your commitment 
to civic responsibility will 
galvanize Armenia’s shift towards 
democracy. The pride that 
you have for your community 
will spark local ingenuity. The 
Armenia that you will know as an 
adult will be radically different 
from the Armenia that we know 
today, because of your leadership, 
and the leadership of your peers, 
parents, teachers, and mentors.

95% 
of Teach For Armenia’s
students reported 
believing that their input 
and ideas are valued
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Teach For Armenia launched its first cohort 

in 2015. Four years later, the organization 

worked with 285 stakeholders—including 

students and their parents—to co-create 

the organization’s “Kochari.” The kochari 

is a traditional Armenian dance in which 

individuals link arms to form a circle 

while rotating in unison. Much like the 

kochari, Teach For Armenia’s Kochari is a 

collection of unifying concepts that help to 

synchronize the organization’s movement 

to end educational injustice. Through a 

recent survey that measures key aspects of 

the Kochari, 100% of teacher leaders and 

98% of alumni agreed or strongly agreed 

that “our communities are full of infinite 

possibilities, and our students have the 

power to unlock that potential.”

Teach For Armenia's movement 

comprises 181 current teacher leaders 

and 240 alumni. Reaching 30,000 

students in every province of Armenia, 

the organization partners with 10% of all 

public schools in Armenia and reaches a 

fifth of all students in the nation's rural 

communities. In a recent survey, 98% of 

principals affirmed that they appreciate 

their partnership with Teach For Armenia. 

Already the impact of Teach For 

Armenia’s work is visible in students like 

Seda Mkhitaryan, who learned to speak 

English because of Teach For Armenia 

teachers, went on to study journalism 

at university, and has joined Teach For 

Armenia to help provide other students 

with the kinds of opportunities she had. 

In 2022, Seda had the opportunity to 

moderate a public discussion with the 

Deputy Minister for Education about the 

future of education in Armenia.

The fellowship has deepened fellows’ 

personal commitment to working for 

change within education. While teaching 

fellows come from all career interests, 

more than 80% remain engaged in mission-

related work, with 45% as teachers 

and 21% working in school leadership 

or education management. While the 

Armenian requirement that school 

principals have at least seven years of 

experience working in schools has so far 

constrained the pathway of teachers into 

school principalships, Teach For Armenia is 

working to address this. Through Seroond, 

its initiative to transform schools, alumni 

Teach For Armenia  
Building the nation's future
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have access to the development needed 

to continue their careers in the education 

sector through instructional and school 

leadership roles. Before the launch of 

Seroond, only two of Teach For Armenia’s 

alumni were working as school leaders in 

the public school system. Within two years, 

the organization’s pipeline of aspiring 

principals has jumped to 15. 

There’s growing energy in communities 

where teacher leaders have been working 

to foster their students’ leadership and 

partnering with other teachers and 

their school principals. Armenia’s rural 

communities, dotted with mountain-top 

monasteries, were once thriving cultural 

centers. By encouraging innovation and 

student leadership, Teach For Armenia’s 

teachers and alumni strive to spark a 

renaissance in rural Armenia. Teachers 

across the country are helping students 

to imagine the infinite possibilities in 

their communities, including honey 

cultivation, pottery classes, and soap-

making using wild flowers. Since the start 

of the pandemic, Teach For Armenia’s 

teacher leaders have helped launch 150 

student-led innovation projects. In 2022 

alone, nearly 100 groups of students 

successfully raised $40,000 through a 

crowdfunding campaign supported by 

their teachers. In a recent global survey 

by Panorama that measures student 

perceptions, 95% of Teach For Armenia’s 

students reported believing that their 

input and ideas are valued.

One alumna was inspired by her students 

to launch Gradarak, a network of state-

of-the-art libraries that also serve as 

community centers. Such initiatives led 

Teach For Armenia to launch Káits, the 

country’s first social innovation incubator 

focused on public education. One of the 

first incubated projects is Zardeni, an 

organization that aims to integrate science 

instruction with agribusiness by teaching 

students to cultivate edible flowers that can 

be sold in Yerevan’s booming food scene.

Alumni are also already exerting 

influence through key roles across the 

ecosystem. Two alumni are currently 

working with the Ministry of Education to 

publish a new history book which aims to 

Since Teach For Armenia’s 
founding, there has been a growing 
recognition among policymakers 
and the public at large of the 
challenges and inequities in the 
Armenian education system and 
what it will take to address them 
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promote new approaches to teaching, such 

as project-based learning, and twelve more 

are engaged with the National Center of 

Education Technologies, pioneering new 

approaches to online teaching. One alumna 

worked with the Asian Development 

Bank to develop new teacher standards 

for the public school system. Another 

heads the education department for the 

International Committee for the Red 

Cross, which has a significant presence in 

Armenia. Others have been instrumental in 

implementing various inclusivity projects 

through Unicef, including a nationwide 

teacher training program focused on 

gender rights as well as special education. 

Since Teach For Armenia’s founding, 

there has been a growing recognition 

among policymakers and the public at 

large of the challenges and inequities 

in the Armenian education system and 

what it will take to address them. In 

fact, in 2022, the government released a 

new education strategy and asked Teach 

For Armenia to host a public discussion 

about it. Following the event, Teach For 

Armenia co-hosted FORUM405 with 

the Ministry of Education. The forum 

put the voices of students, parents, and 

teachers at the center of dialogue with 

policymakers, educational leaders, and 

government officials. Together, more 

than 200 participants grappled with the 

question: “How do we spark an Armenian 

renaissance through educational 

leadership and innovation?”

Additionally, through its partnership 

with the government, the organization is 

helping the system to create alternative 

pathways for individuals to enter the 

teaching profession. Teach For Armenia 

was the first non-profit to secure 

accreditation from the government to 

issue a 30-credit course (through its 

summer training program) in order to 

help fill critical vacancies under a new law. 

Meanwhile, the government also approved 

a new Master’s in Teacher Leadership 

to be implemented in partnership with 

Yerevan State University (the first of its 

kind in Armenia with a special focus on 

educational equity). Moreover, as the 

government prepares for a nationwide 

roll out of new teaching methods, it is 

looking at Teach For Armenia’s approach to 

Change-Based Learning as an example.

Teach For Armenia is just getting 

started and is determined to learn and 

grow its impact. A new partnership with 

the University of California, Los Angeles 

(UCLA) will support this effort through 

generating evidence about the leadership 

and systemic effects and how to grow 

these still further over time. •••
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First cohort, 2009

792 alumni*

230 teachers** 
currently in  
classrooms for 
their initial 2-year 
commitment

While 37% of 
alumni join Enseña 
Chile believing 
that economically 
disadvantaged 
students can perform 
at the same level as 
advantaged students, 
97% of them hold  
this conviction 
after their teaching 
commitment
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Enseña Chile  
Laying the foundations  
for progress

Teach For All’s first Latin American partner 

placed its first cohort in 2009. Today,  

230 Enseña Chile teachers work in 11 

of the country’s 16 regions, and almost 

800 alumni are bringing their leadership, 

perspectives, and collaborative energy to 

all levels of education and society.

Enseña Chile’s teachers attain, on 

average, greater student growth each 

year than the country’s public and even 

private schools do.1 Their success fosters 

students’ potential and leadership, and it 

also fuels the conviction of the teachers 

themselves. While 37% of them join 

Enseña Chile believing that economically 

disadvantaged students can perform at 

the same level as advantaged students, 

97% of them hold this conviction after 

their teaching commitment. Thus, Enseña 

Chile is growing the force of leaders who 

believe deeply in the potential of students 

—and who understand the nature of the 

solutions for helping them realize their 

potential. A 2018 Universidad Católica 

de Chile / World Bank study found that 

participating in the program shifted 

alumni’s preferred approach to addressing 

educational inequity from technical 

interventions to systemic, adaptive change.

Enseña Chile alumni go on to work at 

every level of the system, including as the 

third-highest executive in the national 

ministry of education, 

and as the mayor and 

head of education in the 

country’s largest district. 

Alumni have held roles within the last four 

national coalition governments and they 

worked in three of the six campaigns in 

the 2021 presidential election. Even in 

such a polarized country, they are allies, 

collaborating across the political spectrum 

on shared aims. More than 34% of alumni 

are teaching, 6% are in positions of school 

leadership, and another 36% work in other 

education positions. 

While Chile has not yet made progress 

towards educational equity and excellence 

in aggregate student outcomes, Enseña 

Chile now has so much to work with—with 

alumni working throughout the system, 

nationally and across most of the country’s 

provinces, and a deep understanding 

of how the system works and of how to 
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develop teachers and leaders with the 

capacity to transform it. 

In myriad ways, alumni are working 

actively to foster a culture and practice 

of high expectations, learning, and 

continuous improvement. They 

founded and lead an innovative school, 

Escuela CREE, that defies any previous 

expectations by showing what it’s 

possible for disadvantaged students 

to accomplish. They’re leveraging the 

approach and learnings of Enseña Chile 

to train thousands of other teachers 

through innovative teacher training 

programs and NGOs. Their “Colegios Que 

Aprenden” (Schools That Learn) initiative 

is working with seven out of the eleven 

newly-formed education districts in the 

country to develop the leadership of 

school leadership teams and elevate the 

voices of students, parents, and teachers 

in order to create continuous learning 

processes to foster students’ achievement 

and development. Their “Canales 

Enseña” initiative of audio lessons and 

downloadable pedagogical resources now 

reaches 80% of the country, for the purpose 

of motivating and inspiring students and 

the public to learn by showing the relevance 

of education to solving today’s problems. 

They’re starting a second teachers union 

that will value the teaching profession while 

putting students first. And Enseña Chile 

has convened 25 NGOs over several years 

to create a joint manifesto calling for a 

pedagogical revolution.

The champions and allies of Enseña 

Chile are committed for the long term, 

holding onto the conviction that in the 

end, it is people who change systems, and 

that exponentially increasing the number 

of Chileans who are working at every level 

of systems all over the country, who have 

the relationships and skills to listen and 

collaborate with each other, will ultimately 

create an equitable country in which all 

children thrive. •••

1  MideUC evaluation from SEPA test in math and language, 2017
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Uganda has the youngest 
population in the world, 
with more than 75% of the 
population under 30

First cohort, 2018

32 alumni*

198 teachers** 
currently in  
classrooms for 
their initial 2-year 
commitment

Teach For Uganda  
Student Vision
At TFU we believe that 
when our students are 25 
years old, they will have 
attained the highest level 
of education. They will have 
acquired leadership and 
entrepreneurial skills that 
empower them to access and 
create opportunities. They 
will persevere in the face 
of adversity and mobilize 
communities to solve their 
own challenges. They will 
be responsible, honest, 
empathetic, and reliable 
leaders with a sense of 
purpose, who will inspire the 
next generation to greatness.

Teaching participants 
have reached more 
than 16,000 students in 
more than 80 schools 
during their two-year 
commitments
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Teach For Uganda recently celebrated 

its fifth anniversary and is working in 

the Kayunga, Luwero, Mayuge, and 

Namutumba districts in Central and 

Eastern Uganda. In this time the 

organization has recruited 230 of 

Uganda’s most promising young leaders 

from its most selective universities. 

They were drawn by their passion and 

commitment from diverse backgrounds—

having trained as chemical engineers, 

lawyers, and educators, having worked 

as university lecturers and accountants. 

Many resisted fierce opposition from 

parents, friends, and professors to join 

the fellowship. 

Uganda has the youngest population 

in the world, with more than 75% of the 

population under 30. And yet each year 

the government reduces the funding 

allocated to schools, now investing just 

10% of its budget in education. Even before 

COVID-19, 70% of students dropped out 

by the end of primary school (grade 7), and 

more than 60% of grade 7 students can’t 

read or do math at second grade levels. In 

this context, Teach For Uganda is working 

to build a movement to transform the 

future of education in Uganda.

Teaching participants have reached 

more than 16,000 students in more 

than 80 schools during their two-year 

commitments. In Luwero, Tom Kasalawo 

and Ryn Asimiire taught mathematics 

and English respectively; they mobilized 

resources to build a school, constructed 

a deep water well to address safe 

water access, transformed the financial 

management system, and created writers’ 

and debaters’ clubs to instill confidence 

in their students. Charles Obore and 

Carol Seera launched a campaign that 

increased school enrollment from 83 to 

320 students; Charles taught math and 

science, while Carol developed a new 

curriculum to advance students' literacy 

development and raised the funding to 

construct classrooms and teachers’ houses. 

Emmanuel Kimuli and Allan Otodi enabled 

the installation of the first ever digital 

learning site at their rural primary school 

to enable learning during the pandemic; 

they also constructed the school’s first ever 

Teach For Uganda  
Fostering the entrepreneurship, innovation, 
and leadership crucial for progress
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library and improved school enrollment. 

Claire Kanyunyuzi and Kenneth Oroma 

worked passionately to empower 

children by renovating an old building 

into the school's first library with 2,000 

textbooks to improve literacy. They also 

set up a football team to improve student 

attendance and reduce school dropout. In 

Mayuge, Ivan Samuel Womala ran a girls’ 

football project to keep girls engaged and 

combat child marriages. As a passionate 

environment activist, Ivan worked on 

an “Action for Climate Change” project 

where he mobilized to plant 50,000 tree 

seedlings across 30 schools in the Mayuge 

District. “Anything can change as long 

as you do the right things,” says Samuel. 

Mukisa Phiona and George Abedi skilled 

learners in craft making, entrepreneurship, 

and making face masks. This helped 

improve class attendance while equipping 

their learners with skills for the working 

world. These are the stories of just a few of 

Teach For Uganda’s extraordinary fellows.

Just as their fellowship proved 

transformative for their students, 

schools, and communities, it’s also 

been transformative for the fellows 

themselves. While most had been exposed 

to and experienced inequity before, they 

became still more aware of the depths 

of the challenges students face and the 

inadequacy of the education system, with 

class sizes reaching 400 students. They 

were inspired by their students’ intelligence 

and curiosity, and came to understand 

their own potential to make a difference. 

They’ve shared how valued they felt by the 

communities and their students, and the 

“These children are now part of me.”

“This thing is addictive.”

“You just can’t leave these children.”

“I have to be part of the solution.” 

— Teach For Uganda fellows



15

transformative effect of the fellowship on 

their own priorities: “These children are 

now part of me.” “This thing is addictive.” 

“You just can’t leave these children.” “I have 

to be part of the solution.”

The alumni have embraced a diversity 

of passions and focuses beyond the two 

year commitment. They are working 

for girls’ empowerment, environmental 

education, literacy development, teacher 

development, and digital literacy. They 

are teaching, leading schools, working in 

the ministry of education, and running 

community-based organizations. 

Already, it is clear that Teach For 

Uganda is cultivating extraordinary 

future leadership. For example, two 

alumni are among the 2% of 65,000 

applications chosen for the Chevening 

Scholarship, which funds exceptional 

students to pursue academic courses in 

U.K. universities. Freda Aduno is studying 

for a Masters in Inclusive Education and 

Policy at the University of Bristol; she 

hopes to return and use her knowledge 

to shape better and inclusive Policies in 

Uganda. Esther Chebijira, who grew up 

walking barefooted to school and is the 

first in her extended family to attend 

university, is studying for the same at the 

University of Glasgow; she’s been working 

across Eastern Uganda training women 

and creating women groups on creating 

reusable sanitary towels, and aims to 

return from Glasgow and run for Member 

of Parliament for her region. 

Beyond cultivating the leadership of  

its fellows and alumni, Teach For 

Uganda has also conducted continuous 

headteacher and teacher capacity 

development training among its partner 

schools to develop strong management 

and learner-centered pedagogy. 

Moreover, when the COVID-19 

pandemic shut schools down, Teach For 

Uganda organized “learning pods” of 5-10 

students who would meet in a central 

location while following prescribed 

protocols. Fellows made daily home visits 

to mobilize children to attend lessons and 

monitor their well-being. The organization 

also collaborated with the Ministry of 

Education and Sports, local government 

leadership, War Child Holland, and Student 

ChangeMakers to successfully launch a 

Digital Learning Program across five schools 

in Mayuge, equipping 1,200 students with 

230 tablets and training 30 teachers in 

facilitating learning with these tools.

Ultimately, Teach For Uganda aims 

to propagate a critical mass of leaders 

who will work from within schools, 

government, and civil society to effect the 

transformation of Uganda’s education 

system and, in turn, the whole country. •••
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TEACH FOR LEBANON TEACHERS HAVE COLLECTIVELY REACHED MORE THAN

First cohort, 2009
160 alumni*

52 teachers**  
currently in  
classrooms for 
their initial 2-year 
commitment

MARGINALIZED LEBANESE AND REFUGEE STUDENTS
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Founded in 2008, Teach For Lebanon has 

placed more than 200 teachers, who are 

diverse in terms of ethnicity and religion, 

in urban and rural communities across the 

country. These teachers have collectively 

reached more than 31,000 marginalized 

Lebanese and refugee students. Today,  

52 teachers are in the midst of their  

initial teaching commitments and the 

majority of Teach For Lebanon’s 160 

alumni remain actively involved in 

mission-related activities.

While severe economic challenges and 

a deepening political crisis have created 

an environment that has threatened 

the country’s stability and educational 

opportunity, Teach For Lebanon has laid 

important groundwork for contributing 

to a reimagined education system that 

provides all of its students with the kind 

of education that will equip them to 

shape a better future. Even while many 

search for reasons to be hopeful about 

Lebanon’s future, Teach For Lebanon 

persists in cultivating the country’s 

future leadership—by retaining some of 

its most promising leaders to remain in 

the country as teachers and education 

leaders, and by working to foster the 

leadership of today’s students. 

The teaching fellows have contributed 

to transformation within the 31 schools 

where Teach For Lebanon has had a lasting 

presence and, during their second years, 

they organize community projects to 

address particular needs. Principals have 

been efusive in their feedback: “When the 

number of fellows increases, the number 

of students increases,” one said during a 

meeting of principals in March 2022. “The 

quality of education in our classes has 

become better, and the students' attitudes 

and behavior towards each other and the 

teaching staff have positively changed.” 

Another said: “The Fellowship Program is 

energizing and rejuvenating to the whole 

school. It encouraged us and our staff to 

put more effort to improve our teaching 

strategies and help the students.” 

In turn, the two-year fellowship 

influences the teaching fellows themselves. 

They join Teach For Lebanon out of a desire 

to give back or to address inequities they 

themselves experienced, and through the 

fellowship they see firsthand the extent 

of the needs in the country as well as the 

Teach For Lebanon
Laying the groundwork  
for a thriving Lebanon
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impact they can have on their students 

and school communities, which in turn 

fuels a lifetime commitment. They also 

experience the power of working together 

across lines of difference to strengthen 

the nation, which is critical in a country 

that has endured foreign occupations, 

sectarian violence, an enormous refugee 

crisis, and so many divisions. 

Teach For Lebanon alumni are 

contributing to strengthening the 

education sector in Lebanon both inside 

and outside the classroom. Many are still 

working in schools and continuing to have 

a direct impact on children on a daily basis. 

Fahd Jamaleddine, who founded Nafda—a 

citizen-led movement which works to spark 

change in the education system through 

empowering schools to lead bottom-up 

transformative change—recently helped 

lead an education conference to reconsider 

Lebanon’s curriculum to ensure it prepares 

young people for the future of work and 

global citizenship. Alumni hold leadership 

roles in many of the international 

organizations that are actively engaged in 

bolstering the education system, including 

the International Rescue Committee, Save 

the Children, and World Vision. Others 

are working in other educational NGOs 

focused on expanding opportunity for 

children such as Ana Aqraa (I Read), Right 

to Play, and Caritas. 

In addition to its core fellowship 

program, Teach For Lebanon has launched 

several complementary initiatives 

engaging other teachers in the system in 

order to accelerate progress to its student 

vision. The 1001 Nights Life Skills and 

Civic Education Program reached over 

28,000 children in 135 schools across 

Lebanon with the aim of countering the 

drivers of social instability that often 

result in violence. In addition, there are 

programs to provide after-school English 

classes, employability training for girls, and 

solar power to schools without reliable 

electricity access (via the Access program).

The country’s extreme economic 

challenges have put new pressures on 

the education system. Today, a full 30% of 

students are dropping out of high school in 

part due to economic pressure. Educators 

are poorly paid, and the country projects 

massive retirement among the ranks of 

teachers and principals over the coming 

years. Particularly in light of these pressures, 

given its track record Teach For Lebanon now 

experiences tremendous demand from the 

education ministry and school principals.

Teach For Lebanon CEO Salyne El 

Samarany is quick to point out that their 

strength is partly a credit to the power of 

a global network that has been a source of 

inspiration and learning and has provided 

a benchmark for what high standards look 

like even in very challenging contexts.

When asked what has led her to persist 

through so many challenges over the last 

14 years as part of this movement, Salyne 

says simply, “Those who have met the 

fellows and alumni can see that Teach 

For Lebanon is bringing a new wave of 

leadership, from the students themselves 

to the fellows and alumni, and this is what 

we need.” •••
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1.3 months  
of progress in reading 
in pre-kindergarten 
through second grade 
classrooms

2.6 months  
or more additional 
progress in math

IMPACT IN CLASSROOMS

First cohort, 1990

61,308 alumni*

4,740 teachers** 
currently in  
classrooms for 
their initial 2-year 
commitment

TEACHERS PLACED IN MORE THAN 50 URBAN AND RURAL COMMUNITIES ACROSS THE UNITED STATES

Each of the eight cities featured in a 
third-party study of communities which 
have beaten the odds in improving 
outcomes for children are places where 
Teach For America alumni are teaching 
in hundreds of classrooms, leading a 
substantial portion of the schools as 
principals, and serving in numerous 
positions of district, non-profit, school 
board, and policy leadership
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Since 1990, Teach For America has placed 

more than 66,000 teachers in more than 

50 urban and rural communities across the 

United States. 

Studies show that its teachers have  

a positive impact on students’ academic 

achievement. A 2017 peer-reviewed meta-

analysis of 12 different studies demonstrates 

that students of Teach For America teachers, 

on average, tend to excel more academically 

compared to students of teachers from 

traditional training programs.1 In a 2015 

evaluation, corps members produced an 

additional 1.3 months of progress in reading 

in pre-kindergarten through second grade 

classrooms, when compared to other 

teachers.2 A 2015 study found that corps 

members’ students achieve 2.6 months or 

more additional progress in math in a given  

year than those taught by other teachers at 

the same school.3

Moreover, studies have also shown that 

the experience of teaching in Teach For 

America increases corps members’ belief 

in the potential of students by decreasing 

their racial bias, builds their understanding 

of educational inequity as a systemic 

problem,4 and increases the likelihood that 

they will work in the social sector and run 

for elected office.5

84% of Teach For America’s alumni 

still work full-time in mission-related 

work, with 64% in education and the rest 

in policy, child services, public health, 

law, and other sectors that enable them 

to work towards the systemic progress 

that’s necessary. Alumni have assumed 

significant leadership roles, serving as 

state commissioners of education, district 

superintendents, and school board 

members, and approximately 4,700 alumni 

are currently serving as school principals, 

assistant principals, directors and deans. 

Thousands of alumni continue to lead 

classrooms as veteran teachers including 

more than 250 district, state, and national 

teachers of the year. They’ve founded and 

led hundreds of social enterprises to take 

on the gaps in the public system.

Nationally, graduation rates and 

proficiency levels of African-American and 

Latino students have increased over the 

three decades since Teach For America 

Teach For America
Generating leadership for progress  
in communities nationwide

84% 
of Teach For America’s 
alumni still work full-time 
in mission-related work
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began working, primarily, with this student 

population. Though this growth has been 

more incremental than we would hope 

in some communities, others have made 

dramatic progress. For example, each 

of the eight cities featured in a third-

party study of communities which have 

beaten the odds in improving outcomes 

for children are places where Teach For 

America alumni are teaching in hundreds of 

classrooms, leading a substantial portion 

of the schools as principals, and serving in 

numerous positions of district, non-profit, 

school board, and policy leadership.6

In Camden and Newark, for example, the 

superintendents who pursued the reforms 

that generated the system-wide progress 

were alumni, as were many of their staff 

members. 25% of Camden’s schools 

are run by Teach For America alumni. 

In Newark, alumni lead 75% of the 40 

“transformational” schools. And hundreds 

of alumni continue to teach in each city. 

In Chicago and New York City, Teach 

For America alumni run about 10% of the 

schools, including many of the highest-

performing and most transformational 

which have played a significant role in 

demonstrating the kind of progress that's 

APPROXIMATELY  
4,700 ALUMNI  
are currently serving  
as school principals,  
assistant principals,  
directors and deans
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possible. Alumni serve as the head of the 

Chicago Public Education Fund, which 

fosters collective action to strengthen 

the system, as well as senior leaders in 

each district and in NGOs that support 

the change in each city. During the 

decade that saw the fastest progress in 

New York, 80 alumni worked in the city’s 

education department, including as the 

deputy chancellor and the heads of many 

departments.

In Washington, D.C., during the decade 

of greatest progress, alumni led the school 

system as chancellors, deputy mayors 

of education, and superintendents of 

education. Alumni have made up 15-20% 

of D.C.’s principals over the last decade, 

have been selected as six of the past 

seven teachers of the year, and include 

the founders of several influential NGOs 

that have contributed significantly to the 

district’s progress.

In Denver and Oakland, hundreds of 

alumni continue to teach, and they also 

lead approximately 20% of the schools. 

The majority of senior leaders in both 

school systems are alumni. In Denver, 

Teach For America alumni authored the 

majority of the significant education 

legislation that enabled progress over a 

decade. In Oakland, the mayor’s head of 

education is an alumnus, as are the leaders 

of numerous nonprofit organizations.

In New Orleans, alumni served as 30% 

of teachers and 40% of principals for a 

decade. The state commissioner was an 

alumnus, as were a third of the staff in the 

state department of education. Alumni 

led or founded many social enterprises 

and NGOs that have supported the city's 

progress, including New Schools for New 

Orleans which catalyzes the improvement 

of the system’s schools, Teach NOLA which 

recruits high-performing individuals into 

teaching, Leading Educators which fosters 

the leadership of teachers, and numerous 

technology supports for school leaders. •••

1  Whitford et al. (2018), “Traditional vs. Alternative Teacher 

Preparation Programs: A Meta-Analysis”, Journal of Child and 

Family Studies volume 27, pp. 671–685

2  Backes and Hansen (2015), Teach For America Impact Estimates 

on Nontested Student Outcomes, National Center For Analysis 

Of Longitudinal Data In Education Research

3  Clark et al (2015)., Impacts of the Teach For America Investing 

in Innovation Scale-Up, Mathematica Policy Research

4  Mo and Conn (2018), “When Do the Advantaged See the 

Disadvantages of Others? A Quasi-Experimental Study of 

National Service”, American Political Science Review, vol. 112/4, 

pp. 721-741

5  Mo et al. (2019), “Youth national service and women’s 

political ambition: the case of Teach For America”, Politics, 

Groups and Identities, vol. 7/4, pp. 864-877

6  Bellwether Education Partners (2018), Eight Cities,  

eightcities.org
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First cohort, 2018

60 alumni*

36 teachers** 
currently in  
classrooms for 
their initial 2-year 
commitment

“Teach For Cambodia 
alumni bring creativity 
and innovation and a 
special mindset—they see 
this work as purposeful 
and valuable for impacting 
lives in Cambodia.” 

— Dr. Sok Soth, Dean and head of the General 
Education Improvement Project initiative at 
Royal University of Phnom Penh
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Teach For Cambodia  
Rebuilding the nation through education

Teach For Cambodia’s goal is to make a 

significant contribution to the rebuilding of a 

nation still suffering the effects of a genocide 

in the 1970s that killed more than 80% of 

the country’s teachers and decimated the 

education system. 90% of the country’s 

10-year-olds are unable to read a simple 

sentence with comprehension.1 While 

two-thirds of the Cambodian population is 

under 30, spending on education remains 

extremely low. 65% of teachers in the basic 

education system have only completed lower 

or upper secondary education, while only 

35% have a bachelor’s degree or higher,2 

and they receive little or no professional 

development.

Teach For Cambodia is working to 

rebuild the dignity of the teaching 

profession and to build trust within the 

education system. It has placed its bet on 

recruiting local leaders who have lived 

experience of the country’s woundedness, 

and who can by their examples represent 

the possibility of fostering transformation 

through education. Some fellows have 

experienced homelessness, domestic 

violence, or malnutrition growing up, and 

one is the first woman in her district to 

advance to higher education. This means 

Teach For Cambodia fellows are resilient, 

humble, and have empathy for the 

students and communities they serve. 

Rooted in the belief that the system 

will only transform if the educators 

themselves heal from the trauma they’ve 

experienced and learn to listen to and trust 

each other, Teach For Cambodia places 

a focus on fostering these things during 

the two-year fellowship program. The 

program managers who support fellows 

use conscious leadership practices to help 

fellows reflect on their purpose and values, 

and work through their own trauma. 

This healing is further nurtured through 

an annual convening and an in-person 

retreat for all fellows. One of the most 

powerful activities is called the Circle of 

Trust, in which everyone shares their most 

traumatic experience and fear with the 

group, thus processing these traumas and 

strengthening the support network they'll 

need to overcome them. 

During the two-year teaching 

experience, fellows also participate in a 

two-year Master’s programme with the 

Royal University of Phnom Penh, in which 

they have the opportunity to reflect on 

the systemic challenges they encounter in 

Cambodian education and how to solve 

them. 

Teach For Cambodia currently has 

36 teaching participants and 60 alumni 

who have taught in the provinces of 

Kampong Chhnang, Kandal, and Phnom 
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Penh. They are typically responsible for 

teaching 250 students, with one fellow 

responsible for as many as 1,300 students. 

The organization strategically placed 

some of the fellows in schools where the 

government was piloting what is now 

called the General Education Improvement 

Project (GEIP), which seeks to improve 

equity and student learning outcomes in 

target schools across general education 

by engaging parents in school governance, 

developing teachers and school leaders, 

and increasing accountability and 

autonomy for school leaders. 

In a country with such weak educational 

infrastructure, Teach For Cambodia’s 

alumni have been given significant 

leadership opportunities even very early in 

their careers. Some are teaching, leading in-

service teacher professional development, 

and serving in policy coordination and 

teacher training roles in the National 

Institute of Education initiatives. 

Moreover, Royal University of 

Phnom Penh, the core implementation 

institution of the GEIP, employed alumni 

to oversee and drive the execution of 

this nationwide reform program. These 

alumni are responsible for the training and 

development of thousands of teachers and 

school leaders, as well as for coordinating 

the reform effort. Indeed, 19 out of their 

60 staff members are Teach For Cambodia 

alumni. Dean and head of the initiative at 

Royal University of Phnom Penh, Dr. Sok 

Soth, shared his view about the added 

value that the alumni are bringing. “Alumni 

had two-year experiences in classrooms 

and the community which help them really 

understand the challenges, needs, and 

mindsets of teachers and school leaders, 

and have also gone through our two-year 

program which helped them understand 

the education system and work well with 

our team,” he said. “They bring creativity 

and innovation and explore different 

techniques and approaches for their work 

with teachers and school leaders, and they 

bring a special mindset—they see this work 

as purposeful and valuable for impacting 

lives in Cambodia."

Only four years since its founding, 

Teach For Cambodia is already serving as 

an unparalleled pipeline for educational 

leadership. Going forward, the organization 

aims to invest in the ongoing leadership 

development of its alumni who are so well-

placed to transform the system and yet 

under so much pressure at a young age. 

Teach For Cambodia founder and CEO, 

Monirath Siv, shares his hope for the 

future: “I would love to see these local 

leaders stay grounded in the truth but 

also able to come together and sustain 

themselves for the long game of this work. 

I hope that, twenty years from now, Teach 

For Cambodia will have a lot of alumni 

who are system thinkers, who are able to 

leverage global knowledge and resources 

while staying grounded in local history and 

values, and who can lead collectively.” •••

1   World Bank et al., “The State of Global Learning Poverty: 2022 

Update”, p. 67

2   Cambodian Ministry of Education, Youth and Sport, 2022
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Alumni are reaching 
33 million children 
from various levels  
of the system

TEACH FOR INDIA HAS  
DEVELOPED MORE THAN 

77% 
of Teach For India’s alumni 
continue to work in the 
social sector

First cohort, 2009

3,800 alumni*

970 teachers** 
currently in  
classrooms for 
their initial 2-year 
commitment
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Since its launch in 2009, Teach For India 

has developed more than 4,700 leaders. 

Studies have shown that the students 

of Teach For India teachers have done 

better than students of traditionally 

trained teachers in their graduation rates 

and English and math scores.1 Teach For 

India’s model enables the same cohort of 

students to be taught by Teach For India 

teachers throughout their school careers, 

and many of its students have gone on 

to prestigious universities and to exert 

leadership in their communities. The 

first of them are now joining the Teach 

For India fellowship themselves. “When 

I go back in time and imagine myself in 

the second standard, I would never have 

thought that I’d be doing the things that 

I’m doing right now. Without Teach For 

India, this wouldn’t have been possible,” 

says Arshad Ansari, Teach For India 

student alumnus who is currently studying 

BMS at Rizvi College in Mumbai. Vanshika 

Godawariya, another student alumna 

echoes similar sentiments, “I was such an 

introverted kid. I used to be shy, wouldn’t 

really answer or take part in my classes but 

[Teach For India Fellows] came into my 

life and from average, I went to the top.” 

The teachers themselves are 55 

percentage points more likely to work 

in education following their two-year 

teaching commitment than those who 

applied to the fellowship and barely 

missed getting accepted.2 77% of alumni 

continue to work in the social sector — 

leading classrooms and schools, working in 

nonprofits, leading organizations, training 

teachers, designing policy, and working 

in government. Alumni are reaching 33 

million children from various levels of 

the system — that’s one in 10 of India’s 

children.3 Collectively, they’ve founded 

more than 150 organizations.

“When we think about our alumni in 

India, the first thing that comes to mind 

is what they’re doing. Those things are all 

really significant, but what stands out to 

me the most is just the value systems that 

our people operate with,” reflects Teach 

For India’s CEO Shaheen Mistri. “What 

does falling in love with a group of kids do? 

What it brings out in people is something 

remarkable. That’s what stands out to 

me. How is that alum so compassionate? 

Teach For India  
Changing the energy  
in the system



Teach For All | A Global Network  Developing collective leadership to ensure all children can fulfill their potential

How has that alum been so brave? How 

does that alum have such an evolved 

understanding of what it means to work 

together and collaborate?”

In the cities where Teach For India 

works—Ahmedabad, Bangalore, Chennai, 

Delhi, Hyderabad, Mumbai, and Pune— 

there is growing momentum for change. 

Many forces have contributed to this 

progress, but it is hard to imagine there 

would be the same energy in the system 

without the leadership exerted by so many 

Teach For India alumni. 

In Pune, one of Teach For India’s first 

placement cities, more than 90% of 

the 7,500 students reached by Teach 

For India’s 150 teachers meet the bar 

at grade 10 to progress to secondary 

education. Many of these students have 

been accepted into selective private 

high schools, including the United World 

College schools. Meanwhile, alumni have 

led numerous initiatives to strengthen 

the system—in a city where there 

were no English medium secondary 

schools, they’ve established 14, to make 

it possible for students to continue 

attending English medium schools and 

have a high-quality pathway to post-

secondary options. Alumni run several 

initiatives to support the development 

of thousands of other teachers and 

headteachers in the system. They’ve opened 

community centers and launched social 

enterprises to supplement what’s offered 

in schools and provide students with 

holistic development, including sports and 

arts education, and also to engage parents 

in their students’ learning. The Pune 

Children’s Zone was developed by alumni 

to connect early childhood education and 

vocational education to schools.

In Delhi, Teach For India has placed 

almost 1,500 teachers since 2011. 94% of 

students of the second cohort of Teach For 

India teachers in Delhi passed the national 

Grade 10 exams, compared to 83% of 

students in the city’s government schools 

and 90% in private schools. Meanwhile, 

over the last ten years, a reform-minded 

government in partnership with a number 

of NGOs including Teach For India has 

generated significant system-wide 

“Teach For India is putting hundreds  
of people into the system who put 
kids at the centre and feel ownership 
for how students do, who show up 
and persist, and bring an unusual 
level of passion and commitment.” 

— Tarun Cherukuri, CEO of Indus Action and Teach For India alumnus
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progress. In 2016, only 25% of grade 6 

students could read their textbooks and 

33% could do simple division, but by the 

end of 2019, 63% of grade 6-9 students 

were able to read their textbooks and 73% 

could solve a grade-level math problem.4 

The momentum in Delhi has come 

from many places, including from the 

hundreds of Teach For India teachers 

and alumni. Alumnus Tarun Cherukuri 

served as Teach For India’s Delhi City 

Director in its early years and now leads 

Indus Action, which supports low-income 

families to access the public services they 

have rights to. Drawing an analogy from 

adaptive leadership literature to explain 

the impact he’s seen Teach For India 

have, Tarun explained: “If you get the right 

mix of people and energy on the dance 

floor, the energy changes. Teach For India 

is putting hundreds of people into the 

system who put kids at the centre and 

feel ownership for how students do, who 

show up and persist and bring an unusual 

level of passion and commitment—and 

that’s changing the energy of the floor and 

leading the system to dance differently.”

In Tarun’s words, there are “TFIers 

everywhere.” There are 11 alumni working 

in the Delhi government, including the 

chair of the Delhi Commission for Child 

Rights who has played a significant role in 

writing, and shaping policies to improve 

child welfare. Dozens of alumni work 

at NGOs serving the cradle-to-career 

continuum, tackling issues ranging from 

early childhood education to health and 

sanitation to college readiness. Alumni 

hold senior roles at the influential 

Central Square Foundation, advising the 

government and public on issues such as 

education policy, research, and technology. 

As in Pune, they’ve founded and led many 

initiatives that invest in empowering 

parents, enriching education and fostering 

students’ holistic development, and 

investing in the development of thousands 

of other educators. 

There is much more to be done to 

ensure all children in these cities and in 

India more broadly fulfill their potential, 

but there is a great deal of momentum 

in the right direction, a new mindset that 

it is possible to significantly expand the 

outcomes for students, and a growing 

force of leaders and allies to pioneer 

progress throughout the ecosystem 

around children. •••

1  Teach For India (2021), Alumni Impact Report 2009-2021, p. 8

2  Conn et al. (forthcoming), “The Impact of a Service-Focused 

Teaching Corps on Participants’ Career Pathways and 

Aspirations: Evidence from Teach for India”

3  ibid., p. 15

4  Dialogue & Development Commission of Delhi (2020),  

Delhi Government Performance 2015-2019, p. 31
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London Schools  
have transformed from among 
the worst to the highest 
performing in the country 

40 alumni  
have founded and lead social 
enterprises, including those  
that focus on transforming the  
training and development of  
teachers and school leaders

60% 
of alumni work as teachers  
and school leaders, with  
many more serving in other 
related fields, such as policy

First cohort, 2003

11,700 alumni*

3,000 teachers** 
currently in  
classrooms for 
their initial 2-year 
commitment

TEACHERS RECRUITED FOR SCHOOLS IN CITIES AND TOWNS ACROSS ENGLAND AND WALES
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Teach First has recruited almost 15,000 

teachers for schools in cities and towns 

across England and Wales since 2003.

A 2013 study found that secondary 

schools where Teach First teachers 

are placed experienced school-wide 

improvements in student academic 

learning after two to three years in core 

subjects tested by the General Certificate 

of Secondary Education (GCSE) of an 

average of 0.05 Standard Deviations, 

equivalent to at least one grade level 

improvement in a core subject.1 

More than 60% of Teach First’s alumni 

work as teachers and school leaders, with 

many more serving in other related fields 

such as policy, research, and nonprofits. 

A 2016 independent, quasi-experimental 

study found that Teach First teachers 

were seven times more likely to become 

school leaders compared to teachers 

from other alternative certification 

programs in the UK, and Teach First 

teachers who remain in the classroom 

after their second year are twice as 

likely to continue working in low-

income communities compared to other 

alternatively certified teachers.2

In London alone, Teach First has 

recruited over 6,500 teachers, who 

have served as an impactful leadership 

force during and beyond their two-year 

commitments. For years, London was 

among the worst-performing areas in 

England in terms of outcomes for pupils 

from low-income communities. Today, the 

city’s schools have become the highest 

performing in the country, and independent 

research identified Teach First as one of 

four key factors in this transformation.3 

Today, one in 14 of all teachers working 

in schools serving London’s low-income 

communities are Teach First teachers and 

alumni, with over 1,000 alumni serving in 

middle or senior leadership positions in 

London schools. Teach First alumni serve 

as head teachers at almost 100 schools, 

having either founded new schools or 

taken over existing ones.

Beyond the classroom, hundreds of 

alumni work in non-profit organizations 

that seek to fill gaps and influence system 

change. Forty have founded and lead 

social enterprises, including organizations 

that focus on transforming the training 

Teach First (UK)  
Fueling progress in  
London and beyond
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and development of teachers and school 

leaders, expanding the focus of schools to 

ensure students are developing holistically, 

and providing mentoring and support to 

facilitate first-generation college students 

attending selective universities. Two 

alumni adapted Teach First’s approach 

to launch Frontline and Unlocked, which 

recruit and develop outstanding graduates 

to work as social workers and prison 

officers respectively, and ultimately lead 

change in these systems.

About 50 alumni are working at 

every level of policy, including the policy 

advisor to the secretary of state for 

education. Among other things, alumni 

were instrumental in developing the 

early careers framework for teacher 

development, as well as the government’s 

most recent teacher recruitment and 

retention strategy. They founded a 

forum to engage teachers as a voice in 

influencing and shaping education policy, 

and have built public awareness of the 

need for change through authoring regular 

columns and best-selling books.

When the pandemic shut schools 

down and parents and teachers were 

scrambling to keep students learning, 50 

alumni stepped up to launch, develop, and 

lead an online school, which digitized the 

entire national curriculum in the form 

of 10,000 high-quality video lessons that 

were accessed by millions of students and 

parents across the country.

Considering the impact Teach First has 

generated, alumna Ndidi Okezie, who 

was part of Teach First’s initial cohort and 

now serves as CEO of UK Youth, shares: 

“I’ve often reflected on this chicken or 

egg question: is it the kind of people that 

Teach First recruited or is it the experience 

of doing Teach First (or both) that 

unlocked this undeniable force for change 

from its ambassadors (alumni)?” 

Today, Teach First teachers and alumni 

are increasingly working together in 

networks to amplify and accelerate their 

impact. Given the progress in London, 

Teach First now places over two-thirds 

of its teachers outside London, where 

outcomes for children from low-income 

communities are significantly lower. •••

1  Allen and Allnutt (2013), “Matched panel data estimates 

of the impact of Teach First on school and departmental 

performance”, Department of Quantitative Social Science 

Working Paper No. 13-11, Institute of Education, University 

of London

2  Allen et al. (2016), “The careers of Teach First Ambassadors 

who remain in teaching: job choices, promotion and school 

quality”, Education Datalab

3  Baars et al. (2014), “Lessons from London Schools: Investigating 

the Success”, Centre for London and CfBT Education Trust

“I’ve often reflected on this 
chicken or egg question: is it 
the kind of people that Teach 
First recruited or is it the 
experience of doing Teach First 
(or both) that unlocked this 
undeniable force for change 
from its ambassadors?” 

— Ndidi Okezie, CEO of UK Youth and Teach First alumna
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First cohort, 2013

656 alumni*

250 teachers**  
currently in  
classrooms for 
their initial 2-year 
commitment

Enseña por México places 30% 
of its PEMs in early childhood 
classrooms—and its alumni are 
involved in policy initiatives 
and work at non-government 
organizations to improve early 
childhood development

64% 
of recent cohorts 
are first-generation  
college graduates
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In 2023, Enseña por México will celebrate 

its tenth anniversary since placing their 

first cohort of 100 participants in the State 

of Puebla. They have placed more than 

900 participants, known as Profesionales 

de Enseña por México (PEMs), in twelve 

states, including almost 200 at the early 

childhood level and the rest as elementary, 

middle and high school teachers. At the 

heart of the organization is a drive towards 

fostering the leadership of everyone 

from the youngest learners through the 

high school students they reach, to the 

PEMs, alumni, and staff members, to the 

teachers, school principals, parents, and 

public and private sector individuals they 

partner with. The organization strives 

to consolidate a movement of local and 

collective leadership to achieve equity and 

the fulfillment of the potential of children 

and young people. 

The PEMs have a positive impact on the 

holistic development of their students. 

Biannual surveys completed by their 

school principals point to academic and 

non-academic outcomes. Moreover, an 

independent, quasi-experimental study 

conducted in 2017, involving 25,000 

students across four Mexican states, 

showed that PEMs grew the socio-

emotional skills of their students in the 

dimensions of self control, self efficacy, 

growth mindset, and social consciousness 

more than the control group.1

In 2018, Enseña por México started 

placing participants at the early 

childhood level; in less than four years 

the organization has become a reference 

to other Mexican early childhood 

organizations and initiatives. In 2020, 

Enseña por México’s early childhood 

team was selected to be part Frontiers 

of Innovation (FOI), the research and 

development platform of Harvard's Center 

on the Developing Child, supported by 

the Aceleradora de Innovación en la 

Primera Infancia-U-ERRE, designed to 

accelerate the development and adoption 

of science-based innovations that achieve 

breakthrough impact at scale. Enseña 

por México developed Jugamos Juntos 

(We Play Together) to strengthen the 

socio-emotional abilities of caregivers 

Enseña por México 
Fostering leadership in communities, from 
early childhood through secondary school
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so that they pursue nurturing strategies 

that minimize the probability of children 

experiencing toxic stress for a long period 

of time. Currently, in partnership with 

a local university, Enseña por México is 

evaluating the impact that early childhood 

PEMs have on the practices and attitudes 

of educators, parents and caregivers, as 

well as the socioemotional skills developed 

by the children they interact with.

Given its strong focus on fostering local 

leadership, Enseña por México makes a 

particular effort to recruit participants 

who have themselves experienced the 

inequities they’re addressing in the 

communities where they are placed. Of the 

participants, 96% attended a public school 

during their own educational journey and 

69% of recent cohorts are first-generation 

college graduates. This year, Enseña por 

México recruited a full cohort of Maya-

speaking participants in the State of 

Yucatán. Despite the social conscience and 

commitment that draws their participants 

to apply, a quasi-experimental study 

Alumni are  
26 percentage points 

more likely to work  
in the social sector than 

those who were right  
on the admissions line  
to Enseña por México 

but did not join
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showed that the alumni (PEMs who 

completed the program) are 26 percentage 

points more likely to work in the social 

sector than those who were right on the 

admissions line to Enseña por México 

but did not join.2 The study also showed 

that the alumni are more interested in 

educational public policy and in prioritizing 

children and youth. 

The alumni force has become an 

incredible talent pipeline for the public 

and non-profit sectors. They staff 

foundations, have founded innovations 

in educational technology, run schools, 

and are beginning to assume roles within 

the state and national governments, 

where they are influencing realms from 

teacher development to early childhood 

education. They are strong advocates 

for policies that center the interests of 

children. 76% of the alumni are continuing 

to study or are working in education or the 

social sector, expanding opportunities for 

children and improving the quality of life 

of underserved communities. Concrete 

examples include Daniela Jímenez (2016), 

principal of A Favor del Niño, a school 

located in the south of Mexico City, where 

almost 40% of the team are Enseña por 

México alumni, and Jessica Quiñones 

(2013), who has been the Pedagogical 

Deputy Director of Early Childhood 

for more than two years at the Mexican 

Ministry of Education, reviewing and 

creating curriculum for the national early 

childhood program with the potential 

of impacting almost 10 million children 

from birth to three years old. In cities 

where Enseña por México has clustered 

its participants over time—in Puebla, 

Monterrey, and La Paz—the organization 

has generated a critical mass of leaders 

working together across the system. This 

effect is not only due to the leadership 

of the participants and alumni, but also 

because of what they inspire in others – 

who have a new sense of possibility and 

ownership for improving outcomes thanks 

to the impact they’ve seen the participants 

have. Enseña por México is now more 

deliberately mapping positions they hope 

to see their alumni take on and thinking 

through how to support them to assume 

these roles. They’re also surfacing insights 

from their own work to share with the 

broader field. Ten years into this work, the 

team and board are more committed than 

ever. As Juan Manuel González, Enseña 

por México’s CEO, says, “The reason I 

believe in our work is because I can see 

that the PEMs are becoming the leaders 

of the social sector, they’re fighting for 

social justice, ultimately they will become 

the governmental leaders, collaborating 

with Mexican communities to emerge the 

collective leadership of students, parents, 

teachers, and school principals.” •••

1  Pablo Peña and Armando Chacón (2017), “The impact 

of Enseña por México on student socioemotional skills” 

Microanalitica. Updated August 2018

2  Andrés Peña Peralta and Nayeli Melisa Rodríguez Leonardo 

(2021) “El impacto de Enseña por México sobre las 

trayectorias, habilidades e intereses de sus egresados de las 

cohorts 2013 a 2017” (Updated November 2021)  

https://www.ensenapormexico.org/impactoexmenalumni 

http://teach
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and Teach First Deutschland 
is the leading source of talent 
in these sectors.

Nearly   

30% 
of alumni have  
moved into NGOs  
and foundations

First cohort, 2009

800+ alumni*

125 fellows**  
currently in  
classrooms for 
their initial 2-year 
commitment
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Founded in 2009, Teach First 

Deutschland will soon place its 14th 

cohort and 1,000th participant. From the 

start, the organization faced particular 

challenges given regulatory constraints 

that prevented participants from 

assuming full-time teaching positions and 

alumni from remaining within classrooms. 

While these constraints have limited the 

possibilities of sustainable impact from 

within schools, Teach First Deutschland’s 

leadership effects are playing out within 

the non-profit and philanthropic sectors 

that impact education.

Ulf Matysiak, who served as the 

organization’s CEO for 11 years, notes 

that beyond the impact participants have 

had during their two-year placement 

within schools, it’s striking to see the way 

participants’ relationships with students 

have influenced them long-term. In 

fact, on a 5-point scale about the extent 

to which the Teach First Deutschland 

experience was personally transformative, 

participants responded an average of 

4.7. “They take their students and their 

students’ stories with them,” he said. His 

successor Sonja Köpke, who has trained 

Fellows for several years, confirms: “Their 

deep personal experience changes the way 

they look at things, and at the potential 

they see in their students who are part 

of marginalized minorities and mostly 

grow up in high-poverty communities. Our 

participants are driven by the conviction 

that we need fundamental change, a 

revolution in the way the system works.” 

Sonja stresses that we’ve only begun to 

see the impact of how this foundational 

experience of participating in Teach First 

Deutschland will influence the system, 

given these alumni are progressing in their 

careers and gaining the experience to have 

real influence.

Nearly 30% of alumni have moved into 

NGOs and foundations, and Teach First 

Deutschland is the leading source of talent 

in these sectors. The MUT academy in 

Hamburg is just one NGO founded and 

led by TFD alumni, and it is having huge 

success in supporting the transition from 

Teach First Deutschland 
Energizing the German NGO sector
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school into further technical education. 

Alumnus Umut Savac is putting educational 

equity at the forefront of Barclays’ agenda 

through his work leading their corporate 

social responsibility program. Alumna 

Caroline von St. Ange—a very successful 

social media influencer with almost 

90,000 followers on Instagram—supports 

parents as well as teachers on how to find 

best ways to learn. Alumni Fiona El Kehal 

and Stefan Döring built a low-income 

private school, which has graduated more 

students, and at a higher level, than the 

Berlin city average for each of the past five 

years.1 Other alumni have built a system 

that offers supplementary enrichment for 

low-income students during the summer 

and other school breaks, while others are 

providing support for students at the end 

of high school to help them pursue either 

vocational or university education. 

Looking ahead, Teach First Deutschland 

is working to grow its collective impact 

through finding pathways to placing 

fellows as teachers, thus enabling these 

leaders to remain in schools and have an 

even greater impact from within as well as 

outside the system. •••

1  https://www.quinoa-bildung.de/wirkung

Alumni-founded Quinoa school has 
graduated more students, and at 
a higher level, than the Berlin city 
average for each of the past five years.

https://www.quinoa-bildung.de/wirkung
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First cohort, 2011

183 alumni*

155 teachers** 
currently in  
classrooms for 
their initial 2-year 
commitment

Teach For Pakistan 
students grew by 

1.74 years  
academically across 
key subjects of 
English, math and 
science in an eight-
month period   
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Teach For Pakistan’s 155 fellows are 

working in government schools in the 

highest poverty and most underserved 

parts of Pakistan’s capital Islamabad, with a 

growing population of migrants, internally 

displaced people, and refugees. Meanwhile, 

the majority of their 183 alumni continue 

to exert leadership to tackle the systemic 

challenges they experienced during their 

teaching commitments.  

Teach For Pakistan is working to 

ensure that ending educational inequity 

becomes the priority among the rising 

generation of leaders. For its newest 

cohort of 121 fellows, its largest ever, 

the organization selected 6% of its 

3,000 applicants, with 44% percent 

coming from the top four universities 

in the country, and all coming from the 

most selective 20% of institutions. The 

cohort is diverse, including people from 

privileged backgrounds and those who 

have experienced the circumstances 

their students face. 70% of this incoming 

cohort are women, which enables Teach 

For Pakistan to grow its impact in girls’ 

schools—which are a particular focus 

for the organization, given the many 

barriers which exist in Pakistan to 

girls receiving a quality education. The 

program is attracting young leaders into 

education who otherwise would not have 

chosen to enter this field: only 4% of the 

incoming cohort come from an education 

background. At a critical juncture in the 

country’s history, Teach For Pakistan is 

providing its most capable young people 

with reasons to stay and pathways to 

intervene in the system and shape the 

future of their nation. 

When asked why they had chosen to join 

Teach For Pakistan, one incoming fellow 

says, “I want to join an organization where 

I truly serve my nation. Today's youth are 

tomorrow's leaders, and if we focus on 

our education system, then our Pakistan 

will develop smoothly. This is the only 

organization that works to eliminate the 

inequity in the education system in Pakistan.”

Teach For Pakistan’s fellows have had 

an immediate positive impact in their 

students’ achievement. As a means of 

measuring and understanding student 

Teach For Pakistan  
Inspiring a generation of nation-builders
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learning and growth, the organization has 

designed assessments to measure the 

actual attainment level of each student 

compared with grade-level expectations. 

These measures were vetted for rigor 

and methodology by education experts 

with significant experience in working 

with curricula and assessments. The 

assessments, conducted eight months 

apart (baseline October 2021 and mid-line 

May 2022), show that on average, first-

year fellows’ students (5.1 years behind 

grade-level at the baseline) grew by 1.74 

years academically across key subjects 

of English, math, and science in that 

eight-month period. Teach For Pakistan’s 

student survey, validated by external 

research to predict teachers’ impact on 

students’ academic and non-academic 

outcomes, also reveals positive results (see 

highlights chart below).

The impact of Teach For Pakistan’s 

fellows is recognized by principals of the 

schools where they teach. For example, Dr. 

Faiz Sultan, of IMCB, Humak, Islamabad, 

states about the 2020 cohort fellows in 

his school: “The fellows were excellent 

teachers, and it was a great experience 

to have them teach in our school. They 

were concerned about lots of tiny details, 

and this care showed in their work and 

interactions with teachers. The fellows 

were keen listeners and observers, 

something that taught their students about 

sensitivity and care as well.”

Ms. Musarat Majeed, principal 

of IMCG, Rajwal, notes how fellows’ 

engagement with their students’ parents 

and communities transformed their 

relationship with the school: “While 

parents previously only used to show up 

to school on necessary parent teacher 

meetings, now they are actively involved in 

the school and their children’s learning, as 

fellows constantly find new touch points 

with them. The community impact of Teach 

For Pakistan is exemplary.”

Category Upper Primary (3-5) Secondary (6-12) Total

Number of students surveyed 738 2,208 2,946

Encouraging and supportive relationships fostered 90% 84% 86%
Engaging learning environment established 83% 87% 86%
Learning fully internalized 87% 90% 89%
Student input and ideas valued 88% 86% 87%

“I want to join an organization where 
I truly serve my nation.” 

— Teach For Pakistan fellow

Highlights from the student perception survey conducted in the year 2021-2022
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Teach For Pakistan’s impact has been 

particularly outsized during the COVID-19 

pandemic. From March 2020 till the 

end of the school year in 2022, when 

COVID-19 school disruptions wreaked 

havoc with children’s learning and well-

being, Teach For Pakistan’s fellows and 

alumni played a pivotal role in supporting 

the federal government’s response. This 

included creating a curriculum which 

was used by ed-tech firms to develop 

content for TeleSchool, the federal 

government’s flagship distance learning 

intervention during school closures, and 

developing and sharing a repository 

of learning packs designed to be used 

by other public school teachers in the 

Islamabad system. As schools started to 

re-open, the organization provided the 

government with recommendations on 

how to approach the re-opening, and these 

recommendations became the foundation 

for national-level policies and procedures. 

90% of students being taught by Teach 

For Pakistan Fellows, and 93% of the 

girls, returned to school after closures, 

far outstripping the national retention 

rate. This has then been followed up with 

comprehensively planned and data-rooted 

remedial academic work and social-

emotional work with students to enable 

them to resume their learning journeys 

after the long period of school disruptions.

The fellowship has proven 
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transformative not only for students but 

for participants as well.  While the alumni 

have the talent and ambitions that lead so 

many of Pakistan’s most promising young 

professionals to leave the country, most of 

them stay to pursue the systemic changes 

their teaching experience inspired them 

to be part of instigating. They’re staffing 

leading non-profits, helping to shape the 

government’s digital learning initiative, 

working to foster the adoption of a new 

child protection policy, and setting up 

model teacher training initiatives.  

The highly regarded Citizens 

Foundation has enlisted alumni in leading 

all their flagship programs, from bridging 

between early education and school, 

and from school to higher education, to 

reaching out-of-school youth with literacy 

and life skills. Their CEO, Syed Asaad Ayub, 

attests to their impact: “I believe there 

is a certain level of purity, passion, sense 

of purpose, and the understanding that 

comes from their experience with Teach 

For Pakistan. The TFP experience really 

adds fuel to the fire.”

One such example is Zohra Nasir, who 

joined the Teach For Pakistan Fellowship 

as a recent graduate in 2012. Following 

the fellowship, where she taught English, 

math, science and social studies to a third 

grade class in Chanesar Goth, Karachi, 

Zohra went on to study Learning and 

Instruction as a Fulbright scholar at 

Vanderbilt University in the United States, 

where she won the Peabody Award 

for Outstanding Professional Promise. 

Upon her return to Pakistan, Zohra 

worked with The Citizens Foundation 

for four years, where she designed a new 

curriculum for early childhood education, 

which was implemented in 1,500 schools 

across Pakistan. Following her time with 

The Citizens Foundation, Zohra joined 

Durbeen, a non-profit working to improve 

public sector education across the state 

of Sindh through the provision of better 

quality teachers. For the past two years, 

Zohra has been working as a senior faculty 

member at The Government Elementary 

College of Education in Hussainabad, 

Karachi, where she is working to reform 

teacher education and the role of the 

profession in Pakistan by providing a high-

quality program at par with international 

standards to generate graduates that serve 

in public sector schools.

Alumni attest to the transformation of 

their priorities which their participation in 

the fellowship has generated. As one alum 

from the 2020 cohort shared, “In this work, 

I saw my biases being removed. I realized 

that irrespective of the background I am 

coming from, I am also a part of this system 

and have the competency to change it. 

Challenges shifted my identity. Previously 

I was someone who would feel helpless 

seeing injustice or in times of challenges. 

“In this work, I saw my biases being 
removed. I realized that irrespective 
of the background I am coming from, 
I am also a part of this system and 
have the competency to change it.” 

— Teach For Pakistan fellow
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But in these two years, I was being prompt 

in taking action and solving the problems. I 

remained adaptive and my strengths have 

magnified. I am more sensitive now—in a 

good way which can push someone to take 

action and not to feel helpless.”

Teach For Pakistan itself has also 

already had a systemic impact. The federal 

education system that the organization 

has worked in for the past four years is 

learning from the organization’s approach 

to recruiting and developing its teachers. 

Over 500 teachers hired by the federal 

government in the last year have been 

sourced from fields outside of education in 

an effort to access higher potential talent 

pools. The organization developed the 

Punjab government’s first-ever education 

technology policy in 2021 and, as part of 

the efforts to introduce digital education 

content in Pakistan, the Ministry of Federal 

Education and Professional Training 

recruited 14 Teach For Pakistan fellows 

and alumni to evaluate existing digital 

education content from a range of suppliers. 

Moreover, Teach For Pakistan’s fellows 

were observed and recorded on video as 

excellent examples of desirable teaching 

practice and integrated into the Punjab 

government’s teacher education program.

The next frontier for Teach For Pakistan 

is to expand to new territories by 

establishing partnerships with provincial 

governments modeled on its approach 

in the federal capital. Because education 

is a provincial subject in Pakistan, Teach 

For Pakistan aims to seed and nurture 

concurrent regional movements, led by 

its alumni, that are grounded in a deep 

understanding of local needs, systemic 

realities, and opportunities. “Investing in 

leadership that drives our systems is an 

integral part of the solution to Pakistan’s 

education crisis,” says Khadija S. Bakhtiar, 

CEO and founder of Teach For Pakistan. 

“One cannot bypass this. There is no short-

cut to ensuring that our education system 

provides all our children the opportunity 

to grow into the loving, thinking, and 

engaged people that our nation needs.” •••

“I am really impressed by the 
contributions that Teach For Pakistan 
has made to the education sector 
of Pakistan… It has an impact, not 
just on children, but also on other 
teachers around them in the school.” 

   — Shafqat Mahmood, Former Federal Minister  
       for Education and Professional Training
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By 2031, Teach For 
Nigeria teachers will 
reach over a million 
students each year in 
their initial two-year 
commitments alone

First cohort, 2017

249 alumni*

911 teachers** 
currently in  
classrooms for 
their initial 2-year 
commitment

TEACH FOR NIGERIA PLANS TO CULTIVATE

 LEADERS OVER THE COMING TEN YEARS
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Teach For Nigeria has recruited and placed 

over 1,200 outstanding leaders over 

the last 5 years, with 630 fellows in the 

midst of two-year teaching commitments 

and 249 alumni who continue to stay 

engaged with the organization’s work. 

They have worked in over 600 primary 

and secondary schools in Ogun, Lagos, 

Kaduna, and Oyo states.

Teach For Nigeria’s students are making 

significant academic progress. Within the 

2020-2021 academic year, the number 

of students meeting the standards 

for minimum proficiency in numeracy 

increased from 37% to 80%, and in 

literacy from 50% to 81%.1

Indeed, Teach For Nigeria’s teaching 

fellows have been publicly recognized 

for having an outsized impact. The 

overall winner of Ogun state’s “Most 

Outstanding Lockdown Teacher Award” 

was Gideon Ogunfeyimi, while the first 

runner-up was Precious Adegunle, both 

fellows. Moreover, at the commemoration 

ceremony of World Teachers’ Day in 

Ogun state, fellow Odutayo Joseph 

Oluwadare emerged the “Best Primary 

School Teacher of the Year in Ogun State", 

and Badru Akeem, a Teach For Nigeria 

alumnus, came in second place.  

Fellows’ students have been winners 

too. The students of Afeez Saka, a 

fellow teaching in Lagos State, were the 

second runners up at the “Beyond School 

Community Challenge 2021” for their 

proposal to build a community tech lab. 

Two students won the 2021 Lagos State 

Debate Competition with the support 

and coaching of Olafemiwa Adeshola, a 

fellow who created a literary and debate 

club as soon as he arrived at his school to 

nurture confidence and debating skills in 

his students. For World Science Day, Teach 

For Nigeria fellows engaged their students 

in solving problems in their communities: 

Itunuoluwa Bamidele supported his 

students to produce an eye-irritant spray 

that momentarily renders would-be sexual 

predators numb, Lateef Afolabi and Joseph 

Ogbonnaya mobilized students of classes 

Teach For Nigeria  
Creating 20,000 leaders committed  
to the country’s transformation
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3-6 to build cars, bicycles, and trucks from 

locally sourced materials, and Adetola 

Adedapo helped students learn how to 

make petroleum jelly to address the dry, 

scaly skin that results from bathing in the 

river without access to body cream.    

The fellowship is transformative for the 

alumni as well. In Teach For Nigeria’s most 

recent alumni survey, 100% of alumni said 

they believed they have a role to play in 

ensuring all children attain an excellent 

education, and 92% believe it’s possible to 

achieve this in Nigeria. These mindsets and 

commitments are spurring most alumni to 

continue to work to address the issues they 

encountered as fellows, with more than 

70% reporting either working or studying 

to expand opportunities for children and/

or improve the quality of life in under-

served communities. Some work from the 

governmental level: alumni work as special 

assistants to the Governor of Kaduna state 

and within the education ministries of 

Oyo and Edo states. A full 20% of alumni 

are working at social enterprises and 

non-profits they have founded to address 

gaps in the system—such as Schoolinka, 

which works to bridge Africa’s teacher 

professional development gap by providing 

easily accessible learning content; 

Bookaclan Academy, which develops 

literacy and digital skills of children in 

low-income schools in Kaduna state; 

Empower Me, which provides economic 

empowerment for mothers in low-income 

communities through vocational skills 

training; the No Box Initiative, which works 

to strengthen the capacity of teachers to 

deliver inclusive teaching and learning in 

the classroom; and TalentMine Academy, 

which provides quality educational 

opportunities to vulnerable and out-of-

school children in Nigeria.

Even beyond the leadership pipeline 

Teach For Nigeria is building, the 

organization is having a far-reaching 

systemic impact. During the pandemic, 

they trained more than 17,000 teachers in 

digital literacy skills, hosted a radio school 

with more than 44,000 listeners, and 

piloted a school leadership development 

program to invest in the mindsets, skills 

and knowledge of their school principals.

These are still early days for Teach 

For Nigeria. A study being conducted 

by RAND is seeking insights about the 

immediate impact of their teaching fellows 

in their classrooms and schools to fuel the 

organization’s continuous learning and 

growth. And these coming years will see 

an exponentially growing force of alumni 

leaders to fuel systemic change across 

the country. The organization is about to 

launch a plan to grow its movement to 

include 20,000 leaders over the coming 

decade across all geopolitical zones of the 

country, through which they will work in 

deep partnership with local communities 

to bring in almost 4,500 teachers a 

year by 2033. By this point, Teach For 

Nigeria teachers will reach over a million 

students each year in their initial two-year 

commitments alone. •••

1   Minimum proficiency is the measure of students scoring at least 

50% in their program-level assessments
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(Design TBD)

First cohort, 2012

312 alumni*

128 teachers** 
currently in  
classrooms for 
their initial 2-year 
commitment

66% of alumni  
still work in education

Based on Teach For Austria’s example and 
advocacy, the ministry of education has 
developed a career pathway for others from 
non-traditional backgrounds to enter teaching 
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As Teach For Austria celebrates 10 years 

working to ensure children can fulfill their 

potential, the organization has 128 current 

teachers and 312 alumni. 

Research funded by the European 

Commission demonstrated that Teach For 

Austria teachers studied from 2016-2018 

improved in their competencies of self-

efficacy and pedagogical knowledge more 

than teachers from traditional teaching 

pathways. The researchers associated 

Teach For Austria's innovative approach 

to recruitment, selection, initial teacher 

preparation, and ongoing opportunities for 

professional leadership development as 

key factors that influence these results.1 

Two thirds of Teach For Austria’s alumni 

still work in education, 40% of them in 

teaching and others in nonprofits, policy, 

and other roles that impact the system. 

Among the alumni are a number of Austria’s 

most recognized social entrepreneurs. Four 

alumni started Vienna Hobby Lobby, which 

offers after school programs in education, 

sports, and the arts in four locations in 

Vienna to address the fact that Austria’s 

schools close very early and only rarely 

offer extracurricular activities to advance 

students’ holistic development. A team 

of three alumni started More Than One 

Perspective in the height of the refugee 

crisis to help integrate Syrian and Afghan 

refugees into Austria’s working world. 

Another started Everyone Codes to support 

refugees and others to learn to code and 

place them in software development jobs. 

While these alumni have worked to 

fill gaps in the public system, others are 

working to strengthen the system itself. 

Ten alumni are working in senior roles in 

an organization the ministry contracts 

to drive new initiatives, and alumni have 

Teach For Austria  
Contributing to a more open system
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led the development of an initiative that 

catalyzes innovation in education, as well 

as the effort to digitize learning in the 

wake of COVID. Alumni are working in the 

ministry of education in roles in diversity, 

science transfer, and teacher education, 

and the ministry now sees Teach For 

Austria as a pipeline for senior staff, given 

their positive experiences with those who 

are already there. 

There is still progress to be made, which 

Teach For Austria anticipates seeing in the 

years ahead. Alumni haven’t yet assumed 

school principalships, given it took several 

years to figure out how to navigate the 

licensure challenges, but they anticipate 

seeing their first alumni school leaders 

before long. Similarly, student outcomes 

haven’t yet changed dramatically, although 

now some schools are doing better than 

others—in Vienna, in the schools where 

Teach For Austria has partnered closely with 

many participants and alumni, 7% more 

students continue their education past age 

15, when compulsory education ends, than 

at schools without these teachers. 

Based on Teach For Austria’s example 

and advocacy, the ministry has developed 

a career pathway for others from non-

traditional backgrounds to enter teaching. 

The ministry and Teach For Austria are 

collaborating closely to ensure the quality 

of this program, and the ministry has 

engaged Teach For Austria to co-design  

a 1-2 week introduction for all incoming 

new teachers.

Reflecting on what’s changed in 

Austrian education over the last decade, 

Teach For Austria’s founder Walter 

Emberger reflected, “The system is more 

open now.” This openness and dynamism 

is in part due to the fresh perspectives and 

energy Teach For Austria teachers and 

alumni—and the organization itself—are 

bringing to classrooms, the system, and the 

social enterprise space. •••

1  Abs, et al. (2019), “Recruiting and Preparing Teachers through 

an Alternative Programme: A European Policy Experiment 

on the Teach For All Approach in Five Countries”, Universität 

Duisburg-Essen
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